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OSUN COURSE: Cultures of Hate and Oppression: Connecting the Conversations about 

Antisemitism, Holocaust, Gender and Colonialism 

2022-23 Winter  

Course meets: Tuesday (only CEU students in person) and Thursday (all partners in person 

and/or online) 17.40-19.30 CET. 

4 credits 

MA, Ph.D. course 

Faculty: 

Pető Andrea (coordinator, CEU); David Feldman (Birkbeck College, University of London: 

the Birkbeck Institute for the Study of Antisemitism); Yair Wallach (School of African and 

Oriental Studies [SOAS]); and Merle Williams and Adam Levin (University of the 

Witwatersrand, Johannesburg [Wits]). 

Coordinator: Andrea Peto email: petoa@ceu.edu 

TAs: Carrie-Leigh Timlin (University of the Witwatersrand) and Peter Buchmuller (CEU) 

Guest lecture: Tali Nates, Johannesburg Holocaust and Genocide Centre; Kenneth Stern (Bard 

College: The Bard Center for the Study of Hate [BCSH]) 

Technical Support Moodle: Gabor Acs, email: acsg@ceu.edu 

Other IT-related questions: helprequest@ceu.edu 

Course description: 

This collaborative OSUN network course addresses topics that are of urgent global importance 

in our era of continuing discrimination, forced migration, socially sanctioned violence – and 

war. It promotes new teaching and thinking about the relationships among four distinct, but 

overlapping, historical, cultural, and political phenomena: antisemitism, the Holocaust, 

colonialism, and gender. Each of these terms becomes a lens through which to examine 

exclusion, prejudice, discrimination, race, and hate in their historical and contemporary 

manifestations. Each of these questions is widely discussed in its own setting, with 

antisemitism and the Holocaust studied separately from forms of racism rooted in colonial 

legacies. The aim of this course is to reframe such vital discussions that at present take place 

in parallel, and sometimes even in an antagonistic manner. The collaborating institutions will 

explore how we may use teaching, student engagement, and the nurturing of informed civic 

responsibility to clarify and work through these pressing intellectual tensions. Working 

collaboratively and dealing with the past and the present, faculty, and students will explore 

how we can comprehend and clarify intellectual conflicts which have real-world implications 

in diverse national and regional contexts.  Students have an exciting opportunity for doing 

group work in the Holocaust and Genocide Centre in Johannesburg, thus developing their own 

ideas for virtual exhibitions and creative educational interventions.  

http://www.pearsinstitute.bbk.ac.uk/
mailto:petoa@ceu.edu
mailto:helprequest@ceu.edu
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A collaborative seminar: a rationale 

‘Cultures of Hate and Oppression’ offers students a unique opportunity for independent and 

group learning, as well as personal growth. Because the contributing institutions span 3 

continents, students will interact regularly with faculty members and peers from diverse 

intellectual or cultural backgrounds. Since collaboration is central to the ethos of the 

programme, participants will become involved in a lively exchange of ideas, creative 

knowledge production and a challenging project which interfaces with their lived experience. 

The curriculum vividly traces those dark histories of hatred, racial and gender discrimination, 

colonial exploitation, and genocide that have unavoidably shaped our contemporary world. In 

fact, ‘Cultures of Hate and Oppression’ pushes the conventional boundaries of academic work, 

opening onto questions of engaged citizenship, social justice, and human rights activism. The 

course is as innovative in its methodology as it is in its chosen subject matter.   

 

Course logic: a collaboration between faculty 

 

Instructors will collaborate in planning, designing, and teaching the joint sessions. They will 

also hold supplementary sessions for their own students in order to fulfill each institution’s 

academic and credit criteria. Instructors will be available for consultation during office hours. 

Students should feel free to ask for appointments from instructors NOT from their home 

institutions. 

Course logistics: a collaboration among students 

Group-work assignments will create synergy among students from the five collaborating 

institutions. At the beginning of each session, the staff member concerned will draw links with 

the previous week’s topic before offering his/her brief lecture. In their small groups, students 

will then discuss one of three set questions pre-circulated by the lecturer. Each breakout group 

will prepare a joint document responding to its allocated or chosen question. Once the group 

reports have been shared, the lecturer for that week will summarize key points, concerns and/or 

concepts. This composite activity will count towards the participation grade for CEU students. 

From 19th January, students will start considering the relations between their course material 

and archival or museological contexts. These discussions will be guided by the teaching 

assistants during the last 30 minutes of each Thursday session. Once the Wits students formally 

join the course, these interactions will become more focused, concentrating on preparation of 

the collaborative assignment. Carrie Timlin will provide additional support for the Wits cohort 

during Wits teaching time, at once strengthening their background knowledge and fostering 

their involvement in the unfolding conversation.   

 

Course requirements: 

Enrolled students are required to attend all classes in accordance with the academic calendar 

of their institutions and to participate in online and offline discussions, which are based on the 
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readings and podcast/video lectures for that particular week. The course functions as a 

collaborative seminar that strongly encourages shared activity among students from 

participating institutions.  

If you want to take the course but can manage only one session per week, please contact the 

instructor from your institution.  

Learning objectives: 

The course will promote an understanding of the similarities and differences among various 

manifestations of hate, prejudice, and discrimination. Students will explore the relationships 

between forms of othering created within Europe (e.g. antisemitism) and those forged through 

British and/or European colonialism, together with its enduring after-effects. This online 

collaboration will bring many benefits, including learning from your peers. You should use 

your time productively to refine your ideas about the course content. 

At the end of the course, students 

• ●   should be able to identify and differentiate various types of 

antisemitism; understand how antisemitism works (and changes) as an 

ideology; how historical and socio-economic factors may or may not influence 

it; and how antisemitism fits within (but is also different from other members 

of) the family of bigotries and hatreds 

• ●   will understand some of the major changes in the way the Holocaust and 

genocides have been mediated, narrated, and studied in past decades, 

developing a critical grasp of how wars and genocides are also gendered 

experiences 

• ●   will demonstrate an understanding of how feminist critique contributes 

to memory studies and war/genocide studies 

• ●   will understand, through selected instances, how racism, economic 

exploitation, cultural or religious prejudice, gender discrimination and genocide 

have been enacted in colonial contexts  

• ●   will understand how antisemitism and colonialism, as well as memories 

of the Holocaust and of other genocides, interact in historical and contemporary 

contexts 

• will be able to conduct basic archival research and plan museum exhibitions 

• ●   will understand that implementing change depends upon engaging with 

histories of autocracy, racism, illiberalism and attempts to undermine 

democracy   

 

Assessment (again for CEU students): 
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Class participation (20%); research paper (proposal of 800 words (20%); 15-minute 

presentation (20%); and final paper of 3000-5000 words (40%). Students may opt for 

submitting an archival or museum project instead of a research paper. 

 

Group assignment schedule: 

19 January – 9 February (weekly): Preliminary preparation for the collaborative assignment 

16 February: Consolidating discussion of the collaborative assignment 

23 February: Decision about the genre and topic of the assignment  

2 March: Groups meet and report 

9 March: Groups meet and report 

16 March: Groups meet and report 

23 March: Groups meet and report. 

30 March: Finalization of the collaborative assignment 

You will learn how to create an exhibition (drawing on texts, documents, photographs, etc.) 

and how to implement your knowledge through a carefully conceived group project. In this 

collaborative assignment, you will produce a short research proposal based on one of the 

following four themes of this course: 

• Holocaust and genocide 

• Antisemitism 

• Colonialism 

• Gender 

You will be able to choose between two options for the project: 

(1) You may undertake a virtual or in-person tour of the Johannesburg Holocaust and Genocide 

Centre and then write a short reflective essay about your sense of connections between its 

exhibitions and this course. 

OR 

(2) You may work with the JHGC’s collection and create one exhibition panel about a single 

story connected to the four themes of the course. Students may choose to complete this task 

either individually or in groups. [NOTE: An exhibition panel may include headings, text of 

around 300 words, photographs with captions and sources, a map, a photograph of an artifact, 

and/or quotations.]. 

For CEU students, this assignment will form part of the participation grade. For students from 

the other collaborating institutions, these proposals may be developed into fully-fledged essays 

or research papers. 
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Grading and research paper: 

Group-work assignments will create synergy among the students of the five collaborating 

institutions. There are two types of group work: discussion sessions about the readings and the 

preparation for the course project.  

After the introductory talk and during the breakout sessions at each meeting, the different 

groups will discuss the three questions formulated by the lecturer for that class. Students in 

each breakout session will then prepare a joint document responding to one of the set questions. 

After the breakout sessions and the sharing of group reports on the various discussions, the 

lecturer for the given week will summarize the most important points.  

Participation and contribution to these projects count towards the participation grade. 

Instructors will be responsible for grading their own students. The top three research papers 

from each institution will be read by all the instructors and the best three will be awarded 

special recognition in June 2023.  

Plagiarism: 

Make sure you avoid plagiarism or even the vague possibility of plagiarism. Note that copying 

from the internet or even taking ideas from internet sources without proper citation is also a 

form of plagiarism, not only copying from paper-based texts. Paraphrase other people’s 

arguments whenever possible and add proper citations from the original text. Quote only if 

absolutely necessary. Students who plagiarize will first receive a warning first; if another 

incident of plagiarism occurs, then they will fail the course. The course’s Moodle platform 

automatically checks uploaded assignments using plagiarism software. 

A note on learning disabilities: 

You will have to read a substantial body of material and complete written work for this course. 

If you have a documented learning disability and will need extra time or help to undertake these 

types of tasks, please let us know in advance and we will find a way to accommodate your 

needs. 

Community Guidelines and Agreement 

Our commitment is to create a climate of mutual respect where students can feel comfortable 

about sharing information, asking questions, and trying out new skills. We ask that you make 

a similar commitment.  

The following values and guidelines have been proposed as a means of ensuring an open and 

respectful engagement between the participants in this course. Students are invited to contact 

the TAs if they wish to add to or amend these guidelines. 

• Give classmates and instructors your full attention. 

• Treat others and their opinions with courtesy and respect. 
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• Be aware that students are coming to the conversation from different backgrounds and 

contexts. 

• Assume that all participants are contributing to the discussion with constructive intent 

and in good faith 

Students are also asked to maintain appropriate academic and professional etiquette. Be sure 

to read all the messages in a thread before replying. Avoid short, generic replies such as, “I 

agree”. You should include why you agree or enlarge on the previous point. Always give proper 

credit when referencing or quoting peers, published or unpublished sources. Make posts that 

are on topic and within the scope of the course material; please review and edit your posts 

before sending. When you disagree with someone, express your differing opinion in a 

respectful, non-critical way. 

TAs 

The TAs for the course, Carrie-Leigh Timlin and Peter Buchmuller, will be available to discuss 

your questions and concerns regarding your midterm/final paper. Their office hours will be on 

Mondays between 4 and 6 pm by appointment. You can reserve your time slot here: (a Doodle 

Poll will be created). Please note that your drafts should be submitted a week before your 

consultation and that we can offer only one session to each student. In addition, please note 

that the purpose of a consultation is not to have your text proofread for you. Rather, TAs will 

provide you with feedback and advice to assist you in improving your paper.  

Course schedule for Thursdays: 

1. January 12 (hosted by CEU) 

Opening roundtable, the introduction to doing archival and museological work.  

Explanation of the group work by Tali Nates. 

 

2. January 19 (hosted by Bard) 

Guest speaker Mark Roseman (TBC) or Andrea Peto 

Debates in researching the history of the Holocaust 

 

Required readings TBA 

 

3. 26 January (hosted by Wits, Adam Levin) 

Multidirectional Memory 

Required readings: 

 

Rothberg, Michael. (2009) “Introduction”, in  Multidirectional Memory: Remembering the 

Holocaust in the Age of Decolonization. Stanford: Stanford University Press, 1-32. 
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Rothberg, Michael. (2009) “W.E.B. Du Bois in Warsaw: Holocaust Memory and the Color 

Line”, in Multidirectional Memory: Remembering the Holocaust in the Age of Decolonization. 

Stanford: Stanford University Press, 111-134.  

 

Recommended readings: 

 

Du Bois, W.E.B. “The Negro and The Warsaw Ghetto”. W.E.B. Du Bois Speaks: Speeches and 

Addresses 1920-1963, ed. Philip S. Foner. New York:  Pathfinder Press, 1970, pp. 250-255. 

 

Ozick, Cynthia. (1975) “The Liberal’s Auschwitz”. Confrontation 1975 (10): 125-129 

Young, James E. (1988) “Names of the Holocaust: Meaning and Consequences”/ “The 

Holocaust Becomes an Archetype”, in Writing and Rewriting the Holocaust: Narrative and the 

Consequences of Interpretation. Indiana: Indiana University Press, 83-99. 

 

 

4. 2 February (hosted by CEU)  

Gendering Research of Genocide, the Holocaust: Methods and Perspectives  

Required readings: 

Canning, Kathleen. (2015) “Gender History,” International Encyclopedia of the Social & 

Behavioral Sciences, 768-774, https://doi.org/10.1016/B978-0-08-097086-8.62114-1 

Rendall, Amy. (2015) Gendering Genocide Studies. in Genocide and Gender in the Twentieth 

Century. A Comparative Survey. Ed. Randall, Amy E.. Bloomsbury Publishing. 1-34. 

https://bloomsburycp3.codemantra.com/viewer/5c4f218f713c090001cc13af 

Recommended readings: 

Winkel, Heidemarie (2020) Multiple gender cultures. Gender as an epistemic test case of plural 

modernities, in Multiple Gender Cultures, Sociology, and Plural Modernities: Re-Reading 

Social Constructions of Gender Across the Globe in a Decolonial Perspective eds Heidemarie 

Winkel and Angelika Poferl, Routledge, 224-252. 

Altınay, Ayşe Gül, Türkyılmaz, Yektan (2011) Unraveling Layers of Silencing: Converted 

Armenian Survivors of the 1915 Catastrophe. in Untold Histories of the Middle East: 

Recovering Voices from the 19th and 20th Centuries, eds. Singer, Amy, Neumann, Christoph 

and Aksin, Selcuk Somel. London: Routledge, 25-53. 

https://doi.org/10.1016/B978-0-08-097086-8.62114-1
https://bloomsburycp3.codemantra.com/viewer/5c4f218f713c090001cc13af
https://bloomsburycp3.codemantra.com/viewer/5c4f218f713c090001cc13af
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Pető, Andrea. (2016) Forgotten Perpetrators: Photographs of Female Perpetrators after WWII, 

Gendered Wars, Gendered Memories. Feminist Conversations on War, Genocide and Political 

Violence, eds. Ayşe Gül Altınay and Andrea Pető, Routledge, 203-219. 

https://podcasts.ceu.edu/content/telling-stories-about-past-poland 

Source: 

Dworkin, Andre (1994), The Unremembered. Searching for Women at the Holocaust Memorial 

Museum. http://www.nostatusquo.com/ACLU/dworkin/TheUnremembered.html 

 

5. 9 February (hosted by Birkbeck and Bard) 

Antisemitism  

Required Readings: 

Why The Jews – A history of antisemitism, United States Holocaust Memorial Museum 

https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-

antisemitism    [NB – This is a film]  

David Nirenberg, Anti-Judaism: The history of a way of thinking (2013) pp. 423-459. 

Kenneth Stern, chapter on Holocaust Denial from Antisemitism 

Today: https://bcsh.bard.edu/holocaust-denial-chapter/  

Kenneth Stern, Antisemitism through a Hate Studies lens 

- https://bcsh.bard.edu/files/2019/07/Antisemitism-Through-a-Hate-Studies-Lens-Summer-

2019.pdf  

Judaken, Jonathan. (2021) ‘Anti-Semitism (Historiography)’ in Sol Goldberg, Scott Ury, 

Kalman Weiser eds. Key Concepts in the Study of Antisemitism, 25- 38. 

Bernasconi, Robert. (2021) ‘Racism’, in Sol Goldberg, Scott Ury, Kalman Weiser eds. Key 

Concepts in the Study of Antisemitism, 245-256. 

 

Recommended readings:  

 

Engel, David. (2009) ‘Away from a Definition of Antisemitism: an essay in the semantics of 

historical description’, in Jeremy Cohen and Moshe Rosman eds.  Rethinking European Jewish 

History, 30-53. 

Eric Ward, “Skin in the Game: How Antisemitism Animates White Nationalism,” 

https://www.politicalresearch.org/2017/06/29/skin-in-the-game-how-antisemitism-animates-

white-nationalism 

Two NYTimes articles on antisemitism where there are few 

Jews https://www.nytimes.com/1987/03/12/world/japanese-writers-critical-of-

jews.html and https://www.nytimes.com/1987/03/25/opinion/l-reason-for-concern-in-

japanese-anti-semitism-814787.html.  

 

6. 16 February (hosted by Wits) Wits students join, discussion of the joint projects 

https://podcasts.ceu.edu/content/telling-stories-about-past-poland
http://www.nostatusquo.com/ACLU/dworkin/TheUnremembered.html
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
https://linkprotect.cudasvc.com/url?a=https%3a%2f%2fbcsh.bard.edu%2fholocaust-denial-chapter%2f&c=E,1,d0xAkMGnxARP94GqIA2BKyQ7OSPh-Ezh4IaaThDFXPyZ6In7A8fI0TuMOCFMh9MYYT_Cz-Vlpf6M5IIDRQ98El2lwwKfUZuZJna7jEtnn1stFuJc8w,,&typo=1
https://linkprotect.cudasvc.com/url?a=https%3a%2f%2fbcsh.bard.edu%2ffiles%2f2019%2f07%2fAntisemitism-Through-a-Hate-Studies-Lens-Summer-2019.pdf&c=E,1,lSl28C-1qMJrqa9HHJ1dorTHk7G5-NbR833Co_xf9ZKKnyZhopwp8IpdG1S1yjiaNj74FGtRX3BxewQEo-KxcXquxshWN4Bxa-BH4Wiafgx2bfn9PhBtAO8,&typo=1
https://linkprotect.cudasvc.com/url?a=https%3a%2f%2fbcsh.bard.edu%2ffiles%2f2019%2f07%2fAntisemitism-Through-a-Hate-Studies-Lens-Summer-2019.pdf&c=E,1,lSl28C-1qMJrqa9HHJ1dorTHk7G5-NbR833Co_xf9ZKKnyZhopwp8IpdG1S1yjiaNj74FGtRX3BxewQEo-KxcXquxshWN4Bxa-BH4Wiafgx2bfn9PhBtAO8,&typo=1
https://www.politicalresearch.org/2017/06/29/skin-in-the-game-how-antisemitism-animates-white-nationalism
https://www.politicalresearch.org/2017/06/29/skin-in-the-game-how-antisemitism-animates-white-nationalism
https://www.nytimes.com/1987/03/12/world/japanese-writers-critical-of-jews.html
https://www.nytimes.com/1987/03/12/world/japanese-writers-critical-of-jews.html
https://www.nytimes.com/1987/03/25/opinion/l-reason-for-concern-in-japanese-anti-semitism-814787.html
https://www.nytimes.com/1987/03/25/opinion/l-reason-for-concern-in-japanese-anti-semitism-814787.html
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Addressing Hatred, Racism, and Genocide: The Role of Holocaust & Genocide Museums (Tali 

Nates, JHGC) https://www.jhbholocaust.co.za/education/educator-resources/ 

Required readings: 

Nates, T. (2018) The presence of the past, creating a new Holocaust and Genocide Centre of 

education and memory in post-apartheid South Africa. In Pearce, A (ed). Remembering the 

Holocaust in Educational Settings. Routledge: London and New York. 205-220. 

Orange, J.A. and Carter, J.J. (2012). ‘‘It’s time to pause and reflect’’: Museums and human 

rights. Curator, The Museum Journal, 55(3): 259-266. 

Whigham, K. E. (2017) Remembering to Prevent: The Preventive Capacity of Public Memory, 

Genocide.  Studies and Prevention: An International Journal, 11(2): 53-71. 

Recommended readings:  

Gilbert, S. (2012). Anne Frank in South Africa: Remembering the Holocaust during and after 

apartheid. Holocaust and Genocide Studies, 26(3): 366—393. 

Tinning, K. (2018). Vulnerability as a key concept in museum pedagogy on difficult matters. 

Studies in Philosophy and Education, 37:147–165. 

van Driel, B. (2016). Teaching about the Holocaust in less impacted countries. Multicultural 

Education Review, 8(1): 14-26. 

Recent survey: https://aaslh.org/most-trust-museums/ 

 

7. 23 February (Hosted by Birkbeck) 

Colonialism and the Jews 

Required Readings: 

Tara Zahra, “Zionism, Emigration and East European Colonialism” in Ethan Katz, Lisa Leff 

and Maud Mandel eds, Colonialism and the Jews (2017) 166-92 

David Feldman, ‘Jews and the British Empire c.1900’, History Workshop Journal, 63.1, Spring 

2007, 60-79 

Recommended readings:  

Gur Alroey, “Journey to Early-Twentieth Century Palestine as a Jewish Immigrant 

Experience”, Jewish Social Studies, 9.2, Winter 2003, 28-65 

Mir Yafetz, Impure Migration: Jews and Sex Work in Golden Age Argentina (2019) 41-55 

 

8. 2 March (hosted by SOAS) 

Antisemitism, Zionism, anti-Zionism 

https://www.jhbholocaust.co.za/education/educator-resources/
https://aaslh.org/most-trust-museums/
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Required readings: 

Bauer, Yehuda. (1990). ‘Antisemitism and Anti-Zionism- New and Old’. In Anti-Zionism and 

Antisemitism in the Contemporary World, edited by Robert Wistrich, 195–207. London: 

Palgrave 

Yuval-Davis, Nira. (1984). Zionism, Antisemitism and the Struggle Against Racism: Some 

Reflections on a Current Painful Debate Among Feminists”, Spare Rib, September. 

https://femrev.files.wordpress.com/2019/12/nira-yuval-davis_antisemitism-racism-

zionism_spare-rib_sep-1984.pdf 

Recommended readings: 

Wistrich, Robert. (2004). ‘Anti-Zionism and Anti-Semitism”. Jewish Political Studies Review 

16 (3/4): 27–31. 

Cesarani, David. (1990). ‘The Perdition Affair’. In Anti-Zionism and Antisemitism in the 

Contemporary World, edited by Robert Wistrich, 53–62. London: Palgrave Macmillan. 

Achcar, Gilbert. (2011). The Arabs and the Holocaust: The Arab-Israeli War of Narratives. 

London, UNITED KINGDOM: Saqi, pp. 422-457 

Yuval-Davis, Nira. (2020). ‘Introduction to “Antisemitism, Anti-Racism and Zionism: Old 

Debates, Contemporary Contestations”: Reflecting Back on My Article “Zionism, 

Antisemitism and the Struggle Against Racism: Some Reflections on a Current Painful Debate 

Among Feminists”, Spare Rib, September 1984’. 

https://femrev.wordpress.com/2019/12/04/antisemitism-anti-racism-and-zionism-

contemporary-contestations/ 

Stern, Kenneth. (2021). ‘Anti-Zionism, Antisemitism, and the Fallacy of Bright Lines’. n.d. 

INSS (blog). https://www.inss.org.il/publication/anti-zionism-antisemitism-and-the-fallacy-

of-bright-lines/. 

IHRA working definition of antisemitism 

https://www.holocaustremembrance.com/resources/working-definitions-charters/working-

definition-antisemitism 

Jerusalem Declaration on antisemitism https://jerusalemdeclaration.org/ 

Nexus Document: Understanding Antisemitism at Its Nexus With Israel And Zionism 

https://israelandantisemitism.com/the-nexus-document/ 

9. 9 March (hosted by Wits, Merle Williams)  

Legacies of Hannah Arendt’s The Origins of Totalitarianism: Thinking the Holocaust and/with 

Coloniality 

 

https://femrev.files.wordpress.com/2019/12/nira-yuval-davis_antisemitism-racism-zionism_spare-rib_sep-1984.pdf
https://femrev.files.wordpress.com/2019/12/nira-yuval-davis_antisemitism-racism-zionism_spare-rib_sep-1984.pdf
https://femrev.wordpress.com/2019/12/04/antisemitism-anti-racism-and-zionism-contemporary-contestations/
https://femrev.wordpress.com/2019/12/04/antisemitism-anti-racism-and-zionism-contemporary-contestations/
https://www.inss.org.il/publication/anti-zionism-antisemitism-and-the-fallacy-of-bright-lines/
https://www.inss.org.il/publication/anti-zionism-antisemitism-and-the-fallacy-of-bright-lines/
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
https://jerusalemdeclaration.org/
https://israelandantisemitism.com/the-nexus-document/
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Required readings: 

Arendt, Hannah (1958). ‘Race and Bureaucracy’. In The Origins of Totalitarianism. 2nd 

enlarged ed. New York and Cleveland, OH: Meridian Books, 185–221. 

 

Berkowitz, Roger. (2017). ‘Why Arendt Matters: Revisiting The Origins of Totalitarianism’. 

Los Angeles Review of Books, 18 March.  https://lareviewofbooks.org. 

 

Recommended readings: 

Agamben, Giorgio (1998). ‘The Camp as “Nomos” of the Modern’. In Homo Sacer: Sovereign 

Power and Bare Life. Translated by Daniel Heller-Roazen. Stanford, CA: Stanford University 

Press, 166–80. 

 

Benjamin, Walter (1970). ‘Theses on the Philosophy of History’. In Illuminations. Edited with 

an Introduction by Hannah Arendt. London: Jonathan Cape, 255–66. 

 

Eaglestone, Robert (2008.) ‘“The Subterranean Stream of Western History”: Arendt and 

Levinas after Heidegger’. In Hannah Arendt and the Uses of History: Imperialism, Nation, 

Race, Genocide. Edited by Richard H. King and Dan Stone. New York and Oxford, UK: 

Berghahn Books, 205–16. 

Rothberg, Michael. (2009). ‘At the Limits of Eurocentrism: Hannah Arendt’s The Origins of 

Totalitarianism’. In Multidirectional Memory: Remembering the Holocaust in the Age of 

Decolonization. Stanford, CA: Stanford University Press, 33–65. 

Williams, Merle A. (2022). Course Reader, including brief illustrative extracts from: Giorgio 

Agamben (1998), Homo Sacer: Sovereign Power and Bare Life (Translated by Daniel Heller-

Roazen. Stanford, CA: Stanford University Press) and Joseph Conrad [1902]/(1973), Heart of 

Darkness. Harmondsworth, Middlesex: Penguin). Specially prepared.  

10. 16 March (hosted by SOAS) 

The Holocaust and the Nakba 

Required reading: 

Kanafani, Ghassan. (2000). 'Returning to Haifa'. In Palestine’s Children: Returning to Haifa 

& Other Stories. Edited by Karen E. Riley. Translated by Barbara Harlow. Lynne Rienner 

Publishers. 

Recommended readings: 

Mark Levene. (2018). 'Harbingers of Jewish and Palestinian Disasters: European Nation-State 

Building and Its Toxic Legacies, 1912–1948', In The Holocaust and the Nakba: A New 

Grammar of Trauma and History, edited by Bashir, Bashir, and Amos Goldberg. Columbia 

University Press. 

https://lareviewofbooks.org/


 

12 
 

Bashir and Goldberg, (2018), 'Introduction', 1-43. In The Holocaust and the Nakba: A New 

Grammar of Trauma and History, edited by Bashir, Bashir, and Amos Goldberg. Columbia 

University Press. 

Mark Levene. (2018). 'Harbingers of Jewish and Palestinian Disasters: European Nation-State 

Building and Its Toxic Legacies, 1912–1948', In The Holocaust and the Nakba: A New 

Grammar of Trauma and History, edited by Bashir, Bashir, and Amos Goldberg. Columbia 

University Press. 

Achcar, Gilbert. (2011). The Arabs and the Holocaust: The Arab-Israeli War of Narratives. 

London,UK: Saqi.  25-51. 

Humphries, Isabelle & Khalili, Laleh. (2007). ‘Gender of Nakba Memory’ in Ahmad Sa’adi, 

and Lila Abu-Lughod, eds. 2007. Nakba: Palestine, 1948, and the Claims of Memory. New 

York: Columbia University Press. 207-228. 

11. 23 March (hosted by CEU)  

How did Gender become the Object of Hate? Explanations and Strategies 

Required readings: 

Grzebalska, Weronika, Kováts, Eszter and Pető, Andrea (2017). Gender as symbolic glue: how 

’gender’ became an umbrella term for the rejection of the (neo)liberal order (13.01.2017), 

Available at http://politicalcritique.org/long-read/2017/gender-as-symbolic-glue-how-gender-

became-an-umbrella-term-for-the-rejection-of-the-neoliberal-order/ 

Pető, Andrea, Grzebalska, Weronika (2018).The gendered modus operandi of the illiberal 

transformation in Hungary and Poland, Women's Studies International Forum, (68):164-172. 

Grzebalska W. (2016). Why the war on ‘Gender Ideology’ matters–And not just to feminists. 

Antigenderism and the crisis of neoliberal democracy, 7 March. Available at: http://visegradin 

sight.eu/why-the-war-on-gender-ideology-matters-and-not-just-to-feminists/ 

Recommended readings:  

Graff, Agnieszka and Korolczuk, Elżbieta. (2018). “Gender as ‘Ebola from Brussels’: The 

Anti-colonial Frame and the Rise of Illiberal Populism.” Signs, Journal of Women in Culture 

and Society, 43(4):797-821. 

Farris, Sarah (2017). In the Name of Women’s Rights–The Rise of Femonationalism. Durham, 

NC: Duke University Press. (introduction) 1-18. 

Read some of the blog entries here to be informed about the debates: 

https://blogs.lse.ac.uk/gender/category/anti-gender/ 

Seymour, Richard (2021) Why the alt right is obsessed with sexuality? New Statesman 1 Oct. 

https://www.newstatesman.com/ideas/2021/10/why-the-alt-right-is-obsessed-with-sexuality 

http://politicalcritique.org/long-read/2017/gender-as-symbolic-glue-how-gender-became-an-umbrella-term-for-the-rejection-of-the-neoliberal-order/
http://politicalcritique.org/long-read/2017/gender-as-symbolic-glue-how-gender-became-an-umbrella-term-for-the-rejection-of-the-neoliberal-order/
https://www.academia.edu/35957936/The_gendered_modus_operandi_of_the_illiberal_transformation_in_Hungary_and_Poland_Womens_Studies_International_Forum_2017_unpublished_proof_
https://www.academia.edu/35957936/The_gendered_modus_operandi_of_the_illiberal_transformation_in_Hungary_and_Poland_Womens_Studies_International_Forum_2017_unpublished_proof_
https://blogs.lse.ac.uk/gender/category/anti-gender/
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12. 30 March (hosted by CEU) (Daylight saving 26 March) SOAS, Birkbeck students term 

ended 

Closing roundtable 

 

 


